
 

  

 

Experienced Teacher Accreditation Glossary 
Definition of Terms 

 
Adjustments 
Adjustments are the actions taken to enable a student with disability to access and participate in education 
on the same basis as other students. Adjustments can be made across all aspects of teaching: planning; 
teaching and learning; assessment; reporting; environment and resources.  

Analyse 
To examine (something) methodically and in detail, typically in order to explain and interpret it by identifying 
the components and clarifying the relationship between them. 

Annotate 
In the context of accreditation, to ‘annotate’ is to write descriptive and precise notes that explain how the 
evidence demonstrates the teacher has met the descriptor. 

Annotated bibliography 
An annotated bibliography is a bibliography in which each source of information has a brief summary of how 
the source is useful to an author in constructing a program, unit of work or sequence of teaching and learning 
activities. 

Apply 
To make use of as relevant. 

Assessment – diagnostic 
Diagnostic assessment is usually carried out at the start of the program, unit of work or sequence of teaching 
and learning activities, prior to new content or skills being taught. It is used to identify (diagnose) strengths 
and areas of need in students and involves gathering and evaluating data about students’ prior knowledge, 
understanding and skills to inform the planning of future teaching and student learning. It may involve both 
formal and informal assessment activities and the information gathered may enable the teacher to target 
misconceptions, skills and content outcomes. 

Assessment – formative 
Formative assessment involves assessing students over time in a series of activities and/or tasks to ensure 
that they are progressing towards the achievement of syllabus outcomes and/or learning goals. Formative 
assessment tasks should be focused on providing feedback to students at regular intervals in order to assist 
them to identify areas of strength and areas requiring development as they progress towards the outcomes. 

Assessment - summative 
Summative assessment is usually completed at the end of the program, unit of work or sequence of teaching 
and learning activities. Summative assessment tasks should be developed with a clear description, explicit 
criteria and a marking scheme that students can understand. Summative assessment involves maintaining 
comprehensive records of the extent to which students have met the syllabus outcomes and/or learning goals. 

Benchmarking 
Benchmarking in education occurs when measurable standards are set for learning. For example, benchmarks 
might be set for a task that is to be completed by all students in a year group. Teachers use the rubric and the 
task they have created and through discussion decide on how marks and grades will be allocated to students 
work. 

Bibliography 
The description and identification of the editions, dates of issue, authorship, and typography of books or other 
written material used or considered by an author in preparing a particular work. 
Coherence 
Coherence refers to the degree of alignment between the curriculum, student learning goals or expectations 
for student learning, content and activities. 

  



 

  

 

Collaboration 
An approach that involves joint intellectual effort by two or more people working together sharing ideas and 
thinking to achieve an identified goal or purpose. It is a form of teamwork that includes a strong sense of 
purpose, equal participation, thinking and brainstorming that draws on different perspectives and expertise 
and which often produces a better outcome than if people worked alone. 

Colleague 
Colleague refers to other teachers or other professionals either in school or in the wider educational 
community. 

Context 
The range of personal, social, historical, cultural and workplace conditions which influence the way teachers 
engage with and demonstrate the professional knowledge, practice and engagement Descriptors. 

Contextually relevant 
Contextually relevant information is presented in a way that brings meaning to students based on their own 
experiences. Contextually relevant learning helps students to engage with the learning and make it meaningful 
to the world in which they live. 

Creative thinking 
Involves providing students with opportunities to use original and imaginative ideas to view or perceive things 
in new ways and to find unusual patterns, connect things that seem unrelated and use this thinking to generate 
solutions. Creative thinking is important in developing new understanding and enables students to explain 
ideas that are contested or not well understood. 

Critical thinking 
Involves organising one’s thoughts, when making a decision, by examining an idea, issue, opinion or problem 
from several different perspectives. It often involves assessing the advantages, and disadvantages, the way 
an issue is presented in terms of the intended audience or purposes, questioning the source, interpreting past 
ideas, assessing the reliability of information gathered and developing an argument using such evidence. It is 
demonstrated in activities that require reasoning, logical, thinking and focused thinking and can be adopted 
for a range of different purposes. 

Critical and creative thinking 
Refer to Australian Curriculum General Capabilities – Critical and Creative Thinking 

Curriculum adjustments 
Curriculum adjustments are measures and actions which enable students with disability to access syllabubs 
outcomes and content on the same basis as other students. They relate to teaching, learning and assessment 
from Kindergarten to Year 12 and will vary according to the needs of the individual student. Adjustments are 
typically documented in a student’s Individualised Plan (IP). 
Refer to NESA: Special Education: Adjustments  

Demonstrate 
Give a practical exhibition and clearly show or illustrate by examples; to clearly show the existence or truth of 
(something) by giving proof or evidence. 

Design 
In teaching, design involves the way particular elements are selected, organised and used in the process 
of constructing a lesson, program, teaching activity or lesson sequence. Design may involve the selection 
and ordering of teaching strategies, resources or organisational structures to achieve the student learning 
outcomes. 
 
Develop 
• to bring out the capabilities or possibilities of; bring to a more advanced or effective state 
• to cause to grow, elaborate, expand in detail, generate or evolve. 

Devise 
To plan or elaborate; invent from existing principles or ideas. 

  

https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/diversity-in-learning/special-education/adjustments


Designed and implemented by the teacher 
Teaching programs, units of work and sequences of activities developed, designed and implemented solely by 
the teacher submitting evidence. 

Diagnostic Assessment 
See Assessment – diagnostic 

Differentiation 
Differentiation is for all students in the class to be supported and challenged according to their learning 
profiles. It refers to a wide variety of strategies and approaches that teachers implement to instruct students 
with diverse learning needs, in the same course, classroom or learning environment. Differentiated instruction 
is used to plan the approaches to content, process, and product according to the needs of all student 
differences in readiness, interests and learning needs. It includes students identified as gifted and talented, 
students who have specialised learning needs and students with disabilities. 
Also see: http://syllabus.nesa.nsw.edu.au/support-materials/differentiated-programming/ 

Difference between adjustments and differentiation 
Adjustments and differentiated instruction have the same intent of supporting students to be successful in the 
inclusive classroom. 
The key difference between differentiation and curriculum adjustments is that adjustments refer to helping a 
single student with a specific disability or learning need and differentiated instruction includes all students in a 
class being supported and challenged according to their learning profiles. 

Differentiated program, course or unit of work 
A differentiated program course or unit of work includes teaching and learning activities for mainstream 
students and students with needs different to these students. The evidence must indicate in detail how 
activities have been changed for the student or students with specific needs. The mainstream program may be 
differentiated for a whole class, if all the students in the class need a differentiated program, course or unit of 
work. 
Copies of the activities for the mainstream students and students who have specific learning needs are to be 
included in the evidence. 

Disability 
The definition of disability under the Disability Discrimination Act 1992 is broad. It includes physical, 
intellectual, sensory, neurological, social/emotional and learning disabilities. Disability can be permanent or 
temporary.  
Disability, in relation to a person, means: 
• total or partial loss of the person’s bodily or mental functions; or
• total or partial loss of a part of the body; or
• the presence in the body or organisms causing disease or illness; or
• the presence in the body of organisms capable of causing disease or illness; or
• the malfunction, malformation or disfigurement of a part of the person’s body’ or
• a disorder or malfunction that results in the person learning differently from a person without the disorder or

malfunction; or
• a disorder, illness or disease that affects a person’s thought processes, perception of reality, emotions or

judgement or that results in disturbed behaviour; and includes a disability that;
- presently exists; or
- previously existed but no longer exists; or
- may exist in the future (including because of a genetic predisposition to that disability); or
- is imputed to a person.

To avoid doubt, a disability that is otherwise covered by this definition includes behaviour that is a symptom or 
manifestation of the disability. A disability can be a permanent or a temporary condition. A disability does not 
necessarily require formal recognition or diagnosis of the disability, or targeted specialist education services 
and support. 

Engagement (student) 
Attention, involvement, curiosity, interest, motivation and persistence that students demonstrate when they are 
learning or being taught. 

Establish 
To set up, bring about or generate. 

https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/understanding-the-curriculum/programming/differentiated-programming


 

  

Ethical use (of ICT) 
Ethical use: being in accordance with principles of conduct, rules and standards that are considered correct. 
Ethics is concerned with values and social responsibilities. 
Computer ethics is a set of principles that regulate the use of computers. 
Cyber ethics refers to the code of responsible behaviour on the Internet and can be explained in terms of 
copyright and privacy laws - not taking what does not belong to you (eg. plagiarism, piracy, hacking, cheating,) 
and in terms of not harming others (cyberbullying). Digital Ethics refers to how to manage oneself ethically 
when using online and digital media and students should be encouraged to ask themselves what people can 
find out about them online, relating this to safety and stolen identities. 
http://generationsafe.ikeepsafe.org/professional-development/practicing-ethical-digital-usage/ 

Ethos 
The character, disposition and spirit of a school that informs the beliefs, customs, and practices of its 
community. 

Evaluate 
To judge or determine the significance, quality or value of; to determine how good, useful, significant or 
successful something is, often resulting from some degree of analysis and involving the use of success criteria 
to make the judgement. 

Evaluation 
Systematic critique to determine strengths, worth, areas for improvement and coherence of a teaching 
program, unit of work or sequence of activities using specified criteria based on syllabus outcomes and 
school goals for student learning and improvement. The evaluation process also includes a judgement about 
the variety, appropriateness and ability of the selected resources and materials to engage students, and the 
suitability and effectiveness of assessment tools in assessing student achievement. 

Exemplary 
A high standard of practice, serving as a model or example for students, colleagues and the community. 

 
Feedback 
Information about a person’s performance of a task to reach a goal, which is used as the basis for 
improvement. Teachers receive feedback from students and colleagues and use this to improve their 
knowledge, practice and/or engagement. Teachers provide feedback to students to assist them to achieve 
their goals. Feedback can be provided or communicated in other media. 
Formal or informal assessment strategies Formal and informal assessment strategies can both be used 
to collect assessment information on the achievement of each student. Formal assessment strategies are 
planned structured activities such as written question and answer knowledge tests, essays, oral performances, 
individual and group assignments, and artworks. Informal assessment strategies can include for example 
stopping during instruction to observe or to discuss with the students how learning is progressing and 
observing students’ engagement in an individual or group learning activity. Informal assessment can be made 
more formal by specifying guidelines for what and how the assessment is to be conducted. 

Formative assessment 
See Assessment – formative 

Forum 
Traditionally a forum is a place that is made available for general use by the public for speech-related 
purposes. An Internet forum is an online discussion site where people can communicate via posted messages. 
Forums require the reader to visit the website and check for new posts, although some have email notifications 
and web feeds to alert members to new posts of interest. Educational forums give the opportunity for 
teachers, school leaders and other education professionals to ask questions, discuss ideas, and share 
experiences about teaching practice, school leadership and education in general. 

ICT 
ICT (Information and Communication Technology) is an umbrella term for a variety of computer and 
communications equipment and software used to create, design, store, transmit, interpret and manipulate 
information in its various forms. 
Personal computers, laptops, tablets, interactive whiteboards and mobile phones are just some examples of 
the diverse array of ICT tools. 
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Software might include: 
• Microsoft Word and PowerPoint 
• IWB software (eg SMART Notebook) 
• Web 2.0 software to make effective use of the Internet (beyond merely searching) 
• Internet and video calling/conferencing software (eg Skype, Zoom, Teams, Google+) to assist with 

teaching and learning. 
Also see ethical use of ICT. 

Implement 
Put (a decision, plan, agreement etc.) into effect. 

Individual Plans (IPs) 
Individual plans are the documented evidence of the collaborative planning process which outlines the 
student’s interests, strengths, goals and learning needs. Supports and/or adjustments are agreed upon in 
partnership with the student, family and school representatives including executive members, teachers and 
learning support personnel where appropriate. These adjustments are then recorded for implementation. 
Individual Plans are not teaching plans; however, the adjustments and strategies in an IP should be evident and 
reflected clearly in the programs, units of work or learning and teaching activities. Individual Plans are inclusive 
of learning plans, behaviour plans, health care plans and transition plans. 

Initiate 
To cause a process or action to begin. For example, in teaching, it may be a program, policy, event or other 
professional activity that originated with, or was set in place, by the actions of the teacher. 

Integrate 
Combine one thing with another to form a whole; amalgamate, join, fuse, incorporate 

Intervention 
The process of intervention involves early, systematic and appropriately intensive assistance to students 
identified, through frequent monitoring, as underperforming or at risk of underperforming when compared 
with the expected standards for their age or grade level. Instruction is adjusted to meet a student’s needs and 
then progress is carefully monitored. Interventions are specific, formalised steps and they address a particular 
need that an individual student may have. 
Difference between intervention, adjustment and differentiation 
People sometimes confuse differentiation, adjustments and interventions because they share a common goal: 
to adjust instruction until it meets the needs of all learners. 
The main difference is that an intervention is formal, aimed at a known need and monitored regularly. An 
adjustment, by contrast, is a change that gives a student equal access to learning, it may be informal and is not 
always tracked. Differentiation may involve using flexible grouping and small-group instruction on a regular 
basis and having a variety of materials, resources, and texts available for student use. Differentiation may 
involve varying the degree of complexity of tasks to provide many avenues for students to acquire content, to 
process information and ideas, and to develop products to maximise student growth and individual success. By 
contrast, intervention is introduced for early identification of individual students with learning needs and to 
provide increasingly intensive levels (or tiers) of support depending on how students respond. 

Lead 
To initiate or inspire and guide colleagues to improve educational outcomes for students. Teachers articulate 
and implement a vision of education to their students, peers, the profession and wider community. 

Learning activities 
Activities designed by teachers to create conditions for learning for students (or colleagues). 

Learning and teaching program 
An organised and sequenced record of teaching activities and strategies, assessment strategies and resources 
that inform teaching, including adjustments to suit the needs of specific learners so that they too can work 
towards achieving curriculum outcomes. 

 
  



 

  

Learning goals 
Learning goals refer to the intended learning outcomes. These may be specified in curriculum frameworks such 
as syllabus documents. Learning goals are specific statements that describe the concepts and skills that are 
intended students will attain. Learning goals outline what the teacher wants students to learn and be able to 
do at the end of a lesson or unit of work. Learning goals need to be identified and understood at the planning 
stage. They inform programming, lesson planning and assessment. When setting learning goals, it is important 
to consider both the content and skills you want your students to achieve from the course. Learning goals 
therefore refer to the intended learning outcomes. These may be specified in curriculum frameworks such as 
syllabus documents. 
Lesson plan 
A detailed description of the intended teaching and learning activities developed by a teacher to guide 
class instruction during a lesson; it may include objectives, student learning outcomes, sequenced activities, 
assessment, follow up, evaluation. 

Lesson sequence 
An organised series of lessons that will be taught consecutively so that related concepts follow each other to 
meet the objectives of programs or units of work and to achieve optimal learning outcomes for students. 

Literacy 
Students become literate as they develop the knowledge, skills and dispositions to interpret and use language 
confidently for learning and communicating in and out of school and for participating effectively in society. 
Literacy involves students listening to, reading, viewing, speaking, writing and creating oral, print, visual and 
digital texts, and using and modifying language for different purposes in a range of contexts. 
Literacy encompasses the knowledge and skills students need to access, understand, analyse and evaluate 
information, make meaning, express thoughts and emotions, present ideas and opinions, interact with others 
and participate in activities at school and in their lives beyond school. Success in any learning area depends 
on being able to use the significant, identifiable and distinctive literacy that is important for learning and 
representative of the content of that learning area. 
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/literacy/ 

Examples of literacy strategies include: 
• Talking and listening 
• Defining key terms, eg definition of terms appropriate to the content 
• Role plays, eg drama 
• Conducting interviews, discussions and oral presentations, eg news sessions, monologues, story retelling, 

debates, barrier games and questioning and problem-solving techniques 
• Reading 
• Modelled reading, eg teacher modelling decoding strategies and fluency, including pace, attention to 

punctuation and expression 
• Shared reading, eg students listening to each other read and applying and discussing the skills modelled 

by the teacher 
• Repeated reading, eg multiple rereading of text to develop and receive feedback on their applications of 

targeted reading skills 
• Independent reading, eg students engaged in reading a text to gain information and understanding and 

for enjoyment. 
• Writing 
• Modelled writing, eg teacher specifying purpose and modelling text structure, including vocabulary and 

grammatical features 
• Shared writing, eg discussion of purpose and joint construction of a text 
• Independent writing skills, eg students writing their own text to demonstrate their purpose and application 

of appropriate skills and strategies. 

Maintain 
To cause or enable a condition or situation to continue. 
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Model 
To display to other persons a process, concept or system. In education, modelling may involve a teacher 
demonstrating a task, concept or approach to others (usually students). To promote learning by students 
initially observing how to perform an action or conduct a process in an approved manner. This type of 
modelling serves as a guide for actions that others will be expected to do on their own. 

Mentor 
A more experienced person who supports and assists another person to grow and learn in their new role. 

Moderation 
Moderation is a process for developing consistency of assessment judgements across different assessors and 
sometimes across different programs and schools. It involves different assessors marking different examples of 
student work. As it is not possible for all assessors to mark the work of all students, thus sampling is required. 
Moderation in a school setting involves teachers working together to assess student samples of work to make  
a consistent and comparable judgement of student learning. Moderation involves discussion, the use of an 
assessment rubric or benchmarked examples of levels of achievement to make consistent and comparable 
judgements. 

Monitor 
To observe and check the progress or quality of something over a period of time. 

Modify 
To adjust one’s teaching practice so all students can participate in the learning activities and achieve their 
individual goals and syllabus outcomes. 

Negotiate 
To try to reach an agreement or compromise by discussion with others; to confer with another or others in 
order to come to terms or reach an agreement. 

Network 
A group of interconnected people who exchange information, develop professional or social contacts, share 
experiences and learn from peers. In education, teacher networks allow teachers to share knowledge and skills 
to improving teaching quality and student learning. Professional teacher networks exist on many levels, include 
both online and face-to-face communication and involve colleagues within a school and across-schools. 
Community networks may involve the local community, specialised interest groups or groups sharing common 
attitudes and interests. They are wider than in-school networks. 

Non – verbal communication 
Sending and receiving messages in a variety of ways without the use of verbal codes (words). It includes 
touch, glance, eye contact (gaze), proximity, gestures, facial expression, pause (silence), dress, posture and 
sounds (paralanguage). 

Notes 
Notes provide additional information or data that is relevant to the standard and is reflected in the program 
or unit of work. In the case where data is provided, a summary is required in order to explain the relevance of 
the data included. Notes need to be about all or specific students in the teachers’ class or classes. Notes can 
predate the application period but must be relevant to the student or students during the application period. 

Notes/information about students 
Notes/information about the students involved in the Inquiry (targeted students) that specifically relate to the 
Inquiry and learning needs of the targeted students. 

Numeracy 
Numeracy encompasses the knowledge, skills, behaviours and dispositions that students need to use 
mathematics in a wide range of situations. The Numeracy learning continuum identifies the related 
mathematical knowledge and skills and contextualises these through learning area examples. 
When teachers identify numeracy demands across the curriculum, students have opportunities to transfer their 
mathematical knowledge and skills to contexts outside the mathematics classroom. These opportunities assist 
students to recognise the interconnected nature of mathematical knowledge, learning areas and the wider 
world, and encourage them to use their mathematical skills broadly. 
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/numeracy/  
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Teaching and learning activities that develop 
students: 
• Numerical, special, graphical, statistical and algebraic skills aligned to relevant curriculum documents 
• Money and financial literacy activities 
• Mathematical thinking and strategies such as mental computation, counting on 
• Using specific technologies to enhance students’ mathematical understandings. 

Numeracy Strategies 
See Teaching Strategies 

Observation 
A classroom observation is a formal or informal observation of teaching while it is taking place in a classroom 
or learning environment. Observation provides the opportunity to monitor or assess a process or situation 
and document evidence of what is seen and heard. Seeing actions and behaviours within a natural context, or 
as they usually occur provides knowledge and understanding of teaching strategies and insights into student 
learning. 
The discussion of feedback from observation can lead to valuable reciprocal professional learning 
conversations. 
https://www.aitsl.edu.au/lead-develop/develop-others/classroom-observation 

Organise 
To make preparations for an activity or to arrange in a systematic order. 

Pedagogy 
Teaching pedagogy involves the learning activities and experiences – the ‘what you do’ and ‘how you do it’. 

Plan 
Decide on and make arrangements for in advance, organise, arrange prepare. 

Policies 
Policies are principles, rules, and guidelines formulated or adopted by an organisation to reach its long-term 
goals and typically published in a booklet or other form that is widely accessible. 
Policies and procedures are designed to influence and determine all major decisions and actions, and all 
activities take place within the boundaries set by them. 

Procedures 
Procedures are the specific methods employed to express policies in action in day-to-day operations of the 
organisation. Together, policies and procedures ensure that a point of view held by the governing body of an 
organisation is translated into steps that result in an outcome compatible with that view. 

Processes 
Processes are a series of actions or steps taken in order to achieve a particular end. 

Problem solving 
A type of thinking using generic or improvised methods, applied in an orderly manner, to find solutions to 
problems. It usually involves an ability to understand what the problem is and a logical approach in deciding 
what rules could be applied as a key to solving the problem. It may also involve some abstract thinking and 
coming up with a creative solution. 

Professional learning plan 
A professional learning plan is a proposal for professional learning that a teacher intends to undertake to 
develop their teaching practice and improve student learning. It is based on learning needs identified by a 
teacher, school priorities and the needs of their students. This plan can include proposed courses, observations 
of colleagues, reading of educational journals and articles and participation in communities of practice. 
Within the context of accreditation, the proposed professional learning options should be linked to specific 
Descriptors at the teacher’s career stage. 

Program 
See teaching and learning program and well-structured course. 
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Promote 
To help or encourage to flourish, especially through speaking or writing in favour of, supporting or urging by 
argument; to recommend to others (the school, ideals, practices etc). 

Provide 
To make available for use, supply. 

Range/Variety 
Some Descriptors include the word “range”, for example a broad range of strategies. Some Descriptors include 
the word “variety”. In the context of teacher accreditation, range and variety mean three examples. 

Rationale 
A set of logical reasons for a course of action or belief; an explanation of why a particular choice was made, 
outlining the basis of its selection, information or assumptions that were relied on and why the conclusion can 
be accepted as valid. 

Record 
Keep track of information, facts and data in written, photographic or other permanent form. 

Record of communication 
Record of communication includes such methods as diary notes, emails, meeting notes, electronic discussion 
forums or notes made as the result of participation in professional learning activities such as school-based 
professional learning or a conference. 

Referencing sources of evidence 
When items of evidence from textbooks, other teachers and the internet are included as evidence the following 
information needs to be included. 
Referencing – short guide to creating a bibliography  
https://tafensw.libguides.com/citationgenerator 
Sources of information included in a submission of evidence need to be referenced on the document. Refer to 
the short guide to creating a bibliography from the TAFE Ultimo College Library for details. 

Reflect 
To reflect involves conscious, active and careful consideration of a belief, practice, event or supposed form of 
knowledge. In education, this may be evaluating the processes of teaching and learning, and questioning why 
we do something rather than how, looking at supporting evidence and further conclusions that can be made. 
Reflective practice involves learning from this process and initiating change when and where required. 
Research 
An active, diligent and systematic process of Inquiry into a subject to collect information and thereby increase 
one’s understanding, or to interpret or revise facts, theories, applications or make discoveries to establish new 
facts or principles. 

Review 
To think or talk about something again in order to make changes to it or make a decision about it. 

Revise 
To reconsider something in the light of further evidence or to reread work done previously to improve one’s 
knowledge. 

Select 
Carefully choose as being the most suitable or best in preference to another or others. 

Sequence of teaching and learning activities 
A sequence of teaching and learning activities are a series of at least two actions in which students participate 
in order to meet the syllabus outcomes. The activities need to be arranged in a logical order to build on a 
particular concept, idea or content, eg the teaching and learning activities in the second and third lessons 
are a logical progression from the first. Lessons may be spaced over time but still follow on and build on prior 
learning. 

Student wellbeing 
See Wellbeing (in students) 

https://tafensw.libguides.com/research/referencing
https://tafensw.libguides.com/citationgenerator


 

  

Summative assessment 
See Assessment – summative 

Teacher resources 
Materials used by the teacher or created by teachers, to enhance student learning and/or to develop teachers’ 
practice. Examples include websites, journals, data bases, journals, worksheets, models and graphic organisers. 

Teaching/learning activity 
A task or exercise set by the teacher and undertaken by the learner, which has an intended learning outcome. Its 
aim is to actively engage students in the learning; The activity enables students to work on task(s) to use and/or 
develop their knowledge and skills. Learning activities are varied and may be designed to stimulate experiential 
learning, develop conceptual thinking, or to prompt students to ask questions, engage in analytical discussion, 
practise skills or apply knowledge. 

Teaching programs/courses 
Teaching programs/courses usually include information about teaching and learning over a period of time such 
as a year or stage. 

Teaching strategies 
Actions that teachers take (teaching techniques that teacher use) to assist students’ progress towards and 
achievement of learning outcomes. Examples of teaching strategies include direct instruction, co-operative 
learning, debate, use of graphic organisers, scaffolding text types, strategic group work, student-led group 
work, jigsaw group strategy, flipped classroom, individual work, practical work/hands-on learning, modelling, 
multi-modal teaching for different learning styles, using analogies, role play, discovery-based/inquiry-based 
learning, questioning techniques, etc. 
Also research instructional strategies such as those on the website: https://www.teachthought.com/ 
learning/50-teaching-strategies-to-jumpstart-your-teacher-brain/. (If the link provided is no longer active, 
type into your internet browser: list of instructional strategies + research based) 
Unit of work 
A unit of work is a significant portion of a teaching program that is usually based around one theme or some 
specific part of the syllabus. 

Use 
To deploy or operate something as a means of accomplishing something. 

Values 
Identified expected rules of conduct or behaviours, providing moral clarity for individuals within a school 
community to know what is considered acceptable versus not acceptable. 

Wellbeing (in students) 
A sustainable state characterised by predominantly positive feelings, attitudes and relationships at school. It 
involves resilience, self-efficacy and a high level of satisfaction with learning experiences. (Adapted from Noble 
et al 2008. Also see http://www.sueroffey.com/wp-content/uploads/import/32-Roffey%20ECP29-4.pdf page 9 
and 17). 

Well sequenced (content) 
content that) shows a logical progression, where information is organised from simple to complex and/ 
or from existing knowledge and skills to new knowledge and skills and/or from facts to concepts and/or in 
chronological order of occurrence. 

Well-structured learning and teaching program/course 
A well-structured learning and teaching program/course is one that provides a clear sequence of activities, 
includes appropriate scaffolding for all students, is differentiated to meet the needs of students and 
demonstrates that the learning is built on student prior knowledge. 

Work sample 
Work samples are artefacts created by students resulting from the completion of learning activities including 
creative displays, videos of student performances, experiments and use of tools and machinery, completed 
documents and assessment tasks. 

https://www.teachthought.com/learning/50-teaching-strategies-to-jumpstart-your-teacher-brain/
https://www.teachthought.com/learning/50-teaching-strategies-to-jumpstart-your-teacher-brain/
http://www.sueroffey.com/wp-content/uploads/import/32-Roffey%20ECP29-4.pdf

